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School-wide commitments

8th srade NAEP and CCSS
45% literary & 55% informational

12th grade NAEP and CCSS
30% literary and 75% informational

“The standards demand that a significant amount
of reading of informational texts take place in and
outside the ELA classroom.” (p.5 Intro. to CCSS)



What does this look like?

Shared commitment to students’ using texts to learn
Developing students’ habits of close reading

Focusing text reading assighments on more than a
single textbook ; developing units with multiple
sources

Wessling (2011) model:

— Fulcrum texts (whole class texts or substitutes)

— Context texts (accessible “anchor texts” create a reservoire
of prior knowledge that gives context)

— Texture texts (possibly shorter texts that can be juxtaposed
with major texts to create texture — film, informational
pieces, news/magazine articles, blogs, podcasts, short
stories, poetry, drama, brief stories and non-fiction)



Reading Informational Texts:
PLAN: A Study Reading Strategy

P -predict content and structure
- create a map or diagram using graphic structure
L - locate
- use visual information only and add to what is in the diagram
A -add
- as students read, they add information
N -note
-revise map if it did not reflect text information and priority
-write more extended log with affective and cognitive responses



PLAN Before Reading
Previewing and Reading Texts

What it looks like: Prediction Graphic for Ancient Greece
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Graphic Preview

* Create a diagram of the full page making boxes for
any graphic feature.

e Ask students to indicate what each represents as
part of this text. Whyis _ included? Whyis
important?

* Turn headings into questions.

See notebook resources pages 5-6



Create your own PLAN
with a partner

* Preview the article “Academics Find Common
Standards Fit for College Market But Academics
Maintain Some Skills Are Missing

By Catherine Gewertz, Education Week, August
31, 2011

Fill out the PLAN graphic
Decide how you will mark each section

Note any graphics and link them to appropriate
section of the text



Model engaged reading

* Un-Spun: finding facts in a world of

[disinformation] Brooks Jackson and Kathleen
Hall Jamieson

* WE LIVE IN A WORLD OF SPIN.

It flies at us in the form of misleading commercials for
products and political candidates and about public policy matters.

It comes from businesses, political leaders, lobbying groups, and
political parties.

Millions are deceived every day, buying products, voting for
candidates, supporting policies and even wars — all because of spin.

Spin is a polite word for deception. Spinners mislead by
means that range from subtle omissions to outright lies. Spin paints
a false picture of reality by bending facts, mischaracterizing the
words of others, ignoring or denying crucial evidence, or just
“spinning a yarn” — by making things up.



INSERT Notes

Interactive Note-making System for Engaged
Reading and Thinking (Estes & Vaughan)

 Decide on a common set of symbols to use when
reading to indicate thinking :

— Questions
— Points of agreement (already known)
— New information that is important
— Points of disagreement
— Surprising or interesting ideas
* Mark text lightly with number 2 pencil so it can

be erased or use small post it notes (colored
notes can indicate the types of thinking)



Annotation Rubric

Laura Lang (Best Practices for Adolescent Literacy)

Always Sometimes Never NA

| circled the names of all new characters who were
introduced.

* |underlined any words or phrases that revealed the setting.

* | put a question mark in the margin if there was something |
didn’t understand.

* | wrote an explanation point if something crazy or
unexpected happened.

* | wrote a summary at the top of every page.

The grade | would give myself on this annotation is
Explain why...



INSERT Notes
Small Group Discussion

In a small group share the notes you made for
the chapter (select one person to orchestrate
the discussion)

Listen to each other and refine your
understanding

Use the text to clarify points of confusion

Finally, write a summary of what you think
was most important in this chapter



INSERT Note Chart
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Listen to the Ideas of Others

INSERT Notes on Christopher Columbus
Name Agree - + ?
SOin C. was a risk- | He helped Pigs were Why did

taker save Taino brought by Columbus
natives Spaniards think natives
wanted
them?
Igor Duty to Columbus C. used info. | How could he
queen was a real from Marco think he was
leader Polo in India?




Annotate the article

e Use the four symbols to mark the text (try to
read at least 2 sections and mark 3+ pieces of

text)

* Turn to others around you and create a chart
with your questions and other significant
reactions

Discuss with each other your questions and
comments



Question the author (Beck and
colleagues)

* Small groups guided by a teacher read a
portion of an informational text and question
the author. Possible questions include:

— Why did the author use that example?
— What else could the author have said?

— What was left out?
— How could this be clearer?
— What do you think the author meant when ?



Inquiry Chart

Major Text #1 Text #2 Text #3 My conclusions

qguestions

What happens
when we push
down to lower
grades key

expectations?

What is the
cost of all the
assessments?



Expository Text Structure

Description

Sequence
Comparison / Contrast
Cause & Effect
Problem & Solution



Predict from these titles...

Big Easy’s big night

Who made a difference?

Shani breaks the rules

Not much like her sister...

Trapped in the desert (from Decisions,Decisions)
America’s Brain Drain Crisis

How the brain cell makes decisions



Text analysis frame: Federalist Paper #10

Major argument: The union needs to control the violence
of faction...

First option:

Remove the causes by
1.

Results are...

2.

Results are...

Second option:
Control the effects by
1.

2.

Problems with pure Argument for a republic
democracy 1.

2.
Limitations.... 3.

Conclusion:




Multiple Sources-American Memory
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Points of View — RAFT

(Role, Audience, Format, Topic)
C. Santa, CRISS strategy

 Women’s Suffrage in Illinois 1860’s-1920

* Four groups
— Women pro suffrage — Song

— Foreign journalists — Account of March for
newspaper article

— Anti-suffrage group —poster for display

— Local male journalist — editorial against the right to
voice




Role Audience [Format |Theme
Musician of the | Cabaret Song Supporter of
time Women's
Suffrage
Movement
Advertiser of Public Poster Opponent of
the era women’s rights
African- lll. Newspaper | Editorial to the | Your own point
American readers paper of view
woman

| EAnraian

VaAriir natinv/ea

Nlawe articla
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Consolidating learning

Write summary of ideas
Write a persuasive piece — song, poster, column

Write argumentative essay — including various
points of view and their merits

Transform the ideas into a new genre or form

Share ideas with a broader audience than the
class

Take action on what has been learned!



Reflection

 What are your school’s strengths in getting
students engaged with informational texts?

 What did you do this morning that either
stimulated your thinking about current
practices or raised questions about what you
might do?

* What’s one next step you want to take in your
school to make informational reading more
enjoyable and regular?



